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Generic Marking Principles

These general marking principles must be applied by all examiners when marking candidate answers.
They should be applied alongside the specific content of the mark scheme or generic level descriptors
for a question. Each question paper and mark scheme will also comply with these marking principles.

GENERIC MARKING PRINCIPLE 1:
Marks must be awarded in line with:
e the specific content of the mark scheme or the generic level descriptors for the question

e the specific skills defined in the mark scheme or in the generic level descriptors for the question
e the standard of response required by a candidate as exemplified by the standardisation scripts.

GENERIC MARKING PRINCIPLE 2:

Marks awarded are always whole marks (not half marks, or other fractions).

GENERIC MARKING PRINCIPLE 3:
Marks must be awarded positively:

e marks are awarded for correct/valid answers, as defined in the mark scheme. However, credit
is given for valid answers which go beyond the scope of the syllabus and mark scheme,
referring to your Team Leader as appropriate

marks are awarded when candidates clearly demonstrate what they know and can do

marks are not deducted for errors

marks are not deducted for omissions

answers should only be judged on the quality of spelling, punctuation and grammar when these
features are specifically assessed by the question as indicated by the mark scheme. The
meaning, however, should be unambiguous.

GENERIC MARKING PRINCIPLE 4:

Rules must be applied consistently e.g. in situations where candidates have not followed
instructions or in the application of generic level descriptors.

GENERIC MARKING PRINCIPLE 5:

Marks should be awarded using the full range of marks defined in the mark scheme for the question
(however; the use of the full mark range may be limited according to the quality of the candidate
responses seen).

GENERIC MARKING PRINCIPLE 6:

Marks awarded are based solely on the requirements as defined in the mark scheme. Marks should
not be awarded with grade thresholds or grade descriptors in mind.
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Part(a) Generic Levels of Response: Marks
Level 4: | Makes a developed comparison 12-15

Makes a developed comparison between the two sources, recognising
points of similarity and difference. Uses knowledge to evaluate the sources
and shows good contextual awareness.

Level 3: | Compares views and identifies similarities and differences 8—11
Compares the views expressed in the sources, identifying differences and
similarities. Begins to explain and evaluate the views using the sources
and knowledge.

Level 2: | Compares views and identifies similarities and/or differences 4-7
Identifies relevant similarities or differences between views/sources and
the response may be one-sided with only one aspect explained.
Alternatively, both similarities and differences may be mentioned but both
aspects lack development.

Level 1: | Describes content of each source 1-3
Describes or paraphrases the content of the two sources. Very simple
comparisons may be made (e.g. one is from a letter and the other is from a
speech) but these are not developed.

Level O: No relevant comment on the sources or the issue 0
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Part(b) Generic Levels of Response: Marks
Level 5: | Evaluates the sources to reach a sustained judgement 21-25

Answers are well focused, demonstrating a clear understanding of the
sources and the question. Reaches a sustained judgement about the
extent to which the sources support the statement and weighs the
evidence in order to do this.

Level 4: | Evaluates the sources 16-20
Demonstrates a clear understanding of the sources and the question.
Begins to evaluate the material in context, considering the nature, origin
and purpose of the sources in relation to the statement. At the top of this
level candidates may begin to reach a judgement but this is not sustained.

Level 3: | Uses the sources to support and challenge the statement 11-15
Makes valid points from the sources to both challenge and support the
statement in the question. These comments may be derived from source
content or may be about the provenance/nature of the sources.

Level 2: | Uses the sources to support or challenge the statement 6-10
Makes valid points from the sources to either support the statement in the
question or to challenge it. These comments may be derived from source
content or may be about the provenance/nature of the sources.

Level 1: | Does not make valid use of the sources 1-5
Describes the content of the sources with little attempt to link the material
to the question. Alternatively, candidates may write an essay about the
question without reference to the sources.

Level O: No relevant comment on the sources or the issue 0
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Question Answer Marks
1(a) Compare and contrast the attitudes towards the government of Naples 15

and Sicily in Sources A and D.

Similarities include:

e Both sources have a critical attitude towards the government of
Naples and Sicily. The author of Source A is against the current
system stating of the king ‘he cannot end this system which has
been imposed on us by others’. Similarly, Source D is also critical of
the system with the people of Sicily refusing to lay down arms until
Sicily ‘in a general assembly of Parliament could revive and remodel
its old constitution’.

e Both sources show some support for the king with Source A blaming
‘the system he has inherited and the men who work for him’ and
Source D wanting a return to the old constitution ‘to which its Kings
had sworn’ implying that the objective was not to remove the king.

Differences include:

e Source A depicts the pessimistic attitude of someone who has
suffered imprisonment for his criticism of the government. The writer
believes that the King ‘cannot end this system that has been
imposed on us by others’. In contrast, Source D portrays people
who ‘are not prepared to lay down their arms until Sicily revives its
old constitution’.

e In Source A the author demonstrates a defensive attitude towards
the rule of the King maintaining that ‘it is not King Ferdinand Il who is
at fault, but the system that he has inherited and the men who work
for him’. However, Source D demonstrates a negative attitude
towards the King blaming him for the discontent stating that ‘the real
rebel is not the people but King Ferdinand Il who once swore to keep
our constitution’.

e Source A’s feeling is that the government of Naples and Sicily is ‘in
the hands of thieves and fools’. He believes that there are social and
economic problems referring to the fact that there is ‘a bread
shortage and people die of starvation’. He also refers to the corrupt
Minister of the Interior and how corruption affects trade. He is highly
critical of the government. In contrast Source D concentrates
instead on the people’s actions which demonstrated their attitude to
the King as they ‘smashed the windows of the royal palace’ and tore
down the Bourbon coat of arms in front of the police.

The circumstances in which the sources were written clearly affect the
attitudes displayed. Source A is a pamphlet which was published in
1847.The university professor was imprisoned for criticising the government
of Naples, but he did not criticise the King. He was writing before the
revolutions in Italy occurred and while he may have been wary of criticising
the King, he was vocal about the shortcomings of the government and there
is no reason to doubt his views on the problems of the time. In contrast
Source D is written by one of the leaders of the 1848 Revolution in Sicily
and, thus, he had first-hand experience of the events. Writing with the
benefit of hindsight, he is able to describe how the people felt and reacted
as someone who participated in the events. Presuming he had nothing to
fear at the time of writing, he could, however, have exaggerated the events
to enhance the support of the people.
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Question Answer Marks
1(b) ‘Hatred of the Austrians was the cause of the 1848 Revolutions in 25

Italy.” How far do sources A to D support this view?

Source A challenges the assertion. It does not refer to the Austrians who
had no influence over the government of Naples and Sicily other than the
fact that they were instrumental in helping to restore the monarchy in 1821.
The source was written in 1847 when there were violent riots inspired by the
liberals and it indicates that social and economic issues and the current
system of government were the main sources of discontent. It speaks of the
‘weary and exploited peasants’ and the fact that ‘there is often a bread
shortage’. In addition, it states that ‘even good landowners are taxed highly’.
It conveys the author’s view that he is unhappy with the current system of
government but sees no end to it. Thus, it was not hatred of the Austrians
that caused the 1848 Revolutions in that part of Italy but internal issues with
the way the kingdom was being governed.

The author of the source was imprisoned for his views, so it seems unlikely
that he was afraid to express his true opinions unless he was remaining
cautious in avoiding criticism of the King. Certainly, the economic and social
issues were apparent at the time.

Source B supports the assertion. The Lombard politician clearly wants the
removal of the Austrians and is relying on the support of Piedmont to save
them. He refers to ‘the ferocity’ of the Austrian Marshal Radetzky and ‘the
brutality of the police’. He comments that ‘four months ago | would never
have believed that hatred could spread everywhere so fast’. Further
evidence of the hatred of the Austrians is demonstrated when he writes that
‘in Milan the people were hoping that they could turn the Austrians out by
1851; now they are thinking that it might happen next spring’. The politician
also further stresses his hatred of the Austrians. He refers to the fight
between the Austrians and the Italians as a fight ‘between slavery and the
cause of national independence’. He writes of a ‘terrifying crossroads’ and
this ‘agonising situation’.

Naturally, as a Lombard politician he wants to be free of Austrian rule and
he needs to put a good case to Piedmont to ensure its support so there may
be an element of exaggeration in what he is writing.

Source C challenges the assertion. He refers to the overthrow of Metternich
and the granting of a constitution to Austria. This presumably encouraged
the crowds to demand the release of the liberals, Manin and Tommaseo,
from prison but the demand was met. He focuses much more on what the
Austrians have promised the people of Venice - ‘a free press, some local
government and the formation of their own national guard to keep order’.
However, he does stress that Vienna will still appoint the Governor and that
Austrian troops will remain there. Furthermore, there is still a sign of hatred
towards the Austrians. The mob shouting ‘long live Italy’ shows a hint of
support for the assertion, but this is downplayed by stating that ‘order was
quickly restored’.
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Question Answer Marks

1(b) It is written by the British Consul in Venice to the British Foreign Secretary.
He is writing the facts as he sees them. He does not need to take sides and
is presumably used to reporting events as they happen in a factual way.

Source D challenges the assertion. The source focuses on the discontent
against the rule of the Bourbon King in Sicily as well as demonstrations
against ‘rulers throughout the kingdom’. Even though the Austrians had in
the past helped to restore the rule of the Bourbons, there was no hint of
hatred towards them. The cry of ‘long live ltaly’ suggests that they wanted
the country to be free of foreign intervention and possibly support
unification. However, there is also a demand for a return to the old
constitution and support for Pope Pius IX.

The author of the book was a leader of the revolution in Sicily. He can
perhaps write more freely several years after the event and with the
monarchy having fallen. He writes of ‘the consent of the people’ which
shows justification for the revolution but his motives for writing the book are
not clear.
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Question Answer Marks
2(a) Compare and contrast Sources A and B as evidence of Southern 15

responses to the Harpers Ferry raid.

Similarities include:
o Both see the raid as a minor affair with little support. Source A
sees the raid as ‘a silly invasion of Virginia by eighteen men’ while
Source B calls it ‘a mad expedition’ with little support.
e Both note that the North is opposed to the raid.
e Both note that no slaves joined the raid.
o Both assert that the raid is a sign of things to come.

Differences include:

e With regard to the future, Source A sees the raid as an ominous
sign to the South, which presumably means the white men of the
South, of its fate if it remains in the Union. However, Source B
argues the sign is a warning to white men thinking of attacking
slave power, which presumably means abolitionists of the North.

e Source A is more pessimistic about the significance of the raid for
the future of the South than is Source B.

e Source A explicitly uses the raid to warn of the growing abolitionist
movement of the North while Source B states that even leaders of
the Republican Party have condemned the raid, in other words are
no threat to the South.

Both sources come from Southern newspapers but from different states.
Source A comes from South Carolina, the first state to secede from the
Union just over a year later, Source B from Arkansas much further west.
There is a fair degree of consensus between them, which suggest they are
fairly reliable indicators of attitudes across the South. This distance could
well explain the different interpretations of the raid. South Carolina is more
likely to be more aware of the rise of abolitionism further north.
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Question Answer Marks
2(b) How far do Sources A to D support the view that the Harpers Ferry raid 25

was the true start of the Civil War between North and South?

Source A can be viewed as a challenge or, less convincingly, as a
support. It challenges the assertion in that there is no talk of war. The
source believes that slavery is under threat from Northern abolitionists who
are planning to use the federal government to end slavery. The author
implies that preserving slavery might require leaving the Union. It is this
latter point — the need to secede — which can be used to support the
assertion. However, secession is only implied, and many steps need to be
taken before the implicit becomes explicit and the explicit becomes the
reality of war.

Source A is from a South Carolina newspaper published soon after the raid
on Harpers Ferry. South Carolina, one of the original thirteen colonies, is on
the eastern seaboard and not that far from Virginia. Home to some of the
leading fire-eaters’ of the South, South Carolina is likely to take a hostile
attitude towards Northern abolitionism. As a pessimistic challenge to the
assertion, Source A is not that reliable.

If civil war results from a slave rebellion, then Source B also challenges
the hypothesis because it believes on the evidence of Harpers Ferry that a
slave rebellion will not happen. Source B also dismisses the raid as less
important than many had argued. Civil war could hardly start with such an
event.

Source B is from Arkansas, one of the western-most slave states and some
considerable distance from the eastern seaboard. Arkansas only became a
US state in 1836. Arkansans are likely to be less aware of the abolitionists
of the North and the threat they pose. As a rather complacent challenge to
the hypothesis, Source B is unreliable.

Source C supports the prompt. It believes that Harpers Ferry was the start
of the ‘irrepressible conflict’ between slavery and freedom, a conflict which
cannot end until one or other is crushed.

Source C is from a report of an interracial meeting soon after the hanging of
John Brown. Emotions will be running high. Whether the meeting being
interracial cooled or inflamed these emotions is impossible to say. The fiery
language of a meeting in a mid-western state does not mean that civil war
has broken out. In answering the question, Source C is also unreliable.

Source D very clearly supports the assertion. Douglass compares the
events at Fort Sumter, usually seen as the start of the civil war, with those at
Harpers Ferry almost two years before. Douglass argues that Harpers Ferry
was the true start of the civil war because that was when verbal conflict
turned into physical conflict.

Source D was from a public speech made by Frederick Douglass, the
leading African American of the time and former slave, at the site of the
Harpers Ferry raid but almost twenty-two years later. Given everything that
had happened since the raid, Douglass was bound to portray the raid as a
great event, as an important step on the road to the abolition of slavery.
Therefore, his interpretation of the raid and the civil war is maybe unreliable.
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Question Answer Marks
3(a) Compare and contrast Sources A and B as evidence about the 15

Preparatory Commission.

Similarities include:
e Both sources describe negotiations as being ‘complex’.
e Both agree that progress has been slow.
e Both suggest that the Committee has run into difficulties/has a
difficult task to perform.
¢ Both mention the ‘security’ for each country is significant.
e Both appear to want to achieve disarmament.

Differences include:

e The USSR sees its plan as an attempt to speed things up and
achieve progress whereas the French see this as an over-
simplification of the issue.

e Litvinov suggests that the issue has become unnecessarily
complicated and confused. Paul-Boncour sees this differently and
says that the problems are being tackled one at a time (although
he admits he can see how it must look to an outsider).

e The issue of security is seen differently. Paul-Boncour sees how
the League treats national security and disarmament together as
valuable whereas Litvinov portrays this as ‘difficult’. Suggests the
whole thing could be a lot simpler.

Source B is a response to Source A and therefore tries to address some of
the comments made. The USSR was attending the Committee for the first
time. The USSR was not a member of the League of Nations so has
outsider’s perspective. Source A is possibly arguing for total disarmament
based on weak state of USSR in 1927. Source B is from France, a key
member of the League and therefore involved in all discussions. France is
determined not to weaken her own security (could explain the context of
war/reparations/fear of Germany/Locarno Pact) therefore will only disarm if
national interests are protected. The tone of Source B is perhaps slightly
patronising to towards the USSR as a newcomer.

© UCLES 2020 Page 10 of 11




9389/13 Cambridge International AS & A Level — Mark Scheme May/June 2020

PUBLISHED
Question Answer Marks
3(b) How far do Sources A to D support the assertion that no one at the 25

Disarmament Conference wanted to give up their weapons?

Source A supports the assertion and sees that security for each country is
holding up progress. This implies that they cannot agree to disarm because
they are protecting their own interests. It challenges the assertion by
suggesting that the USSR will disarm completely.

Source A is a Russian source. Litvinov is outside of the League of Nations,
and the USSR had a weak position militarily since the Treaty of Brest-
Litovsk. The plan sounds simple but is unrealistic, although there is some
agreement with Paul-Boncour on progress however, so there is a grasp of
the situation which is more realistic than it first appears.

Source B supports the assertion as France is determined to put her own
security first and will only disarm to a point where security is guaranteed. It
thinks the USSR’s plan is too simple. It offers some challenge by also
suggesting that everyone wants to disarm.

Source B suggests that he is thinking of France’s own situation. France was
determination to make Germany pay at Versailles and to ensure that France
would not suffer humiliation at the hands of Germany again. This influenced
France’s attitude towards disarmament and the security of the country took
priority.

Source C supports the assertion by suggesting that even if the League
bans bombing, countries will invent another bomb or method of warfare. The
source also says that countries will use weapons anyway if they are
attacked — no matter if they have agreed not to. It offers some challenges by
suggesting that Baldwin laments the waste of time at the Disarmament
Conference which possibly suggests that they could be doing something
more useful instead.

Source C is written by a member of the British government who is clearly
sceptical about disarmament and possibly expressing British exasperation
with the process. Since Britain is a key member of the League there may
have been some expectation of more positivity.

Source D supports the assertion by suggesting that Nations are sitting
around discussing disarmament, under a tree which is made up of a huge
gun, planes and bombs. This suggests that they’ are still arming themselves
while talking about disarming. The bin is full of failed plans.

Source D. The USA was not a member of the League of Nations but did
send delegates to the conference. However, it was very critical of the
League of Nations and the cartoon is a reflection of this criticism, almost
suggesting that the League is sitting under a tree oblivious to what is
happening above it.
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